








Literacy Goal

Each student will read, write, speak and listen with competence, confidence

and enjoyment.

Objectives

l. To improve student reading comprehension
2. To improve student written expression By

3. To improve oral communication skills )

Which learners are we most concerned
about?

In our district there is a persistent |5 —20 % of students who are Not
Yet Meeting Expectations in reading and writing. These students are
our greatest concern.Ve know that without strong literacy skills, the
opportunities available to them are severely limited.We believe that it
is our moral imperative to make sure that each student that we teach
reaches his or her full potential. Our goal is that when they leave our
schools, they are ready to fully participate in society.

Although 80% of our students are making successful progress
in Literacy, we continue to strive for greater proficiency. We have
identified numerous factors that contribute a student’s lack of success.
These include:

* English as a Second Language students whose language
proficiency is an obstacle to learning

* English as a Second Dialect students whose language
proficiency is an obstacle to learning

* Some students who are indentified in Ministry Special
Students who are considered “at risk” according to the
Early Developmental Index (EDI)

* Students who have Social and Emotional learning
challenges

* Students who perform poorly when assessed using a
variety of assessment tools.

* Education categories.

It is important to emphasize that not all learners in the above
categories struggle with literacy.
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Each student will read, write, speak and listen with competence, confidence

and enjoyment.

What are the student’s needs?

The students we teach live in a world that is ever changing, digital,
fast paced and visual. They need to be able to access information
from traditional texts, newspapers, websites, blogs and a multitude
of other formats in this multi-media society. We need to empower
each of our students by making them more aware of the purpose
of developing strong Literacy skills. They need to see that literacy
is fundamental to living in the world and not just something we do
in school. Literacy instruction needs to be a part of all teaching,
not just the Language Arts period or the English block. Literacy
instruction needs to be relevant to our learners but it also must
give them the specific tools necessary to be able to successfully
read and comprehend any text that they encounter.

All students need to develop strong reading skills. At the early
primary level, this includes developing phonological awareness,
concepts of print, decoding skills as well as the ability to read
fluently and learn how to use comprehension strategies to deepen
understanding of what they read. At the intermediate and high
school level, students continue to develop their fluency and ability
to use various comprehension strategies. At all levels students also
need ongoing support to develop their vocabulary. They need the
content specific vocabulary of subjects including Math, Science, and
Social Studies, the vocabulary used in instructions and explanations
as well as the vocabulary of academic language. Academic Language
is found throughout all subjects and used to describe complexity,
to be able to describe ideas in an abstract manner and for higher-
order thinking.

All students need to develop strong writing skills. Within the
writing process, students work on strengthening their writing skills
when they pre-write, draft, revise, edit and publish pieces of writing.
During this process students need modeling and experience with
using the Writing Traits to make their writing stronger. They need
opportunities to write in different genres and to write technical
and content specific writing in all subject areas.

All students need strong oral communication skills. Peer discussions
help support students’ learning and give them the opportunity to
develop oral vocabulary skills as well as improve their grammar.
They need to learn how to use oral language as a thinking tool
across the curriculum.
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Each student will read, write, speak and listen with competence, confidence

and enjoyment.

In addition to these specific literacy skills, students have other needs
that must be met in order for them to be successful in Literacy.
All students need to feel safe at school. They need to work in
compassionate, caring schools and classrooms and feel a sense of
belonging and attachment to the people and the environment in which
they spend their school days. Teachers need to continue to value
the diversity of each student in their classrooms and explore ways
to acknowledge and teach about the diverse cultures represented
in their classrooms, including the availability of culturally relevant
and accurate learning materials. Each student needs the choice to
show their learning in multiple ways. They also need to feel that
their teachers believe they can be successful; that their strengths
and differences are recognized and valued. Meeting the Social and
Emotional needs of each student is a major key to their progress in
Literacy.

What steps do we take to address the
identified needs?

To begin to address the varying student needs in our classrooms is
that teachers must assess each student to obtain information that will
support their precise teaching. Assessments in reading and writing will
give information about students’ literacy levels. Social Responsibility
Performance Standards and checklists as well as observations will
help teachers determine students’ social and emotional level.

It is important that the assessment tool selected measures
concepts of print and oral language, phonological §
awareness and letter-sound correspondence at
the kindergarten level; decoding skills, fluency and
reading comprehension strategy use at the Grade
| — 3 level and fluency and comprehension strategy
use at the 4 — 8 level. DRA and PM Benchmarks are
common primary assessment tools and the RAD
and Whole Class Reading Assessment; Grades 3 — 8
(Vernon Assessment) are used in most intermediate
classrooms to assess student reading skills. For
Writing assessment teachers generally use the
Provincial Performance standards at each grade level
to assess School Wide Write samples. Once teachers

Arising question:
How can we include more
Aboriginal content in our
literacy programs to benefit
all students?

“Good literacy instruction is
vital for vulnerable students
but valuable

for all”

Vancouver Elementary
Administrator




Each student will read, write, speak and listen with competence, confidence

and enjoyment.

“Classroom assessment can
fundamentally transform the
way a teacher teaches.”

W. James Popham

have a clear picture of each student’s literacy levels, they provide
explicit instruction to move the students along in their learning using
the Gradual Release Model.

For our youngest learners who are not yet part of the school system,
there needs to be access to programs for children aged 0 — 5. Current
programming includes: Ready, Set. Learn, Welcome to Kindergarten,
Strong Start Centers and Family Literacy Initiatives.

What is the evidence of student success?

Student success will be evident in multiple ways. There will be an
increased number of students meeting or exceeding grade level
expectations in reading and writing. They will be using various reading
strategies to tackle print in a variety of formats and writing to show
their understanding throughout the day. Student work will reflect the
choices they have been given. Students will show their learning using
many different modes of communication. Visual, digital, blogs, websites
and multi-media work will exist along side more traditional reports
and presentations. Library circulation will grow as students increase
the amount of time they spend reading. Additionally, as students gain
skills and see improvement in their literacy levels, their self confidence
will improve. Research shows that students who feel successful have
increased engagement levels and a more positive attitude towards
school. Indirectly this should diminish behaviour problems that arise
in our classrooms and out on the playground and community.

The District Review Team noted that data collection and reporting in
Vancouver was weak. While we have always reported on the work of
schools that are in the Literacy Projects have provided, we have not
put systems in place to support schools in this work or to ensure the
meaningful use of data in the District. For this year, we are reporting
only our results for the Early Intervention and Literacy Innovation
Schools because we have been collecting those data consistently and
systematically. See Detail in Appendix 5.

In January of this year, the Board passed a motion requesting the
District Assessment Committee to develop a long range plan for
supporting schools to engage in meaningful assessment practices and
to develop tools for use in teaching and learning, and for reporting
student achievement broadly. While this work is underway, we are
not asking schools to provide data at the district level. School will
continue to collect information for school planning.
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Over the next school year we will be developing systems so that
we can support all schools to collect information from formative
assessments that can both inform the teachers and students and
provide system wide information that is meaningful. Please refer
to Appendix 4 for critical evidence and multiple measures used to
analyze student success in literacy

What adjustments need to be made?

To meet the needs of each student and help them develop strong
literacy skills, we are continuing to monitor and adjust in five key
areas.

First, we need to make sure that all our classrooms and schools are
safe and supportive environments for children to work in. School
staff must work with students to develop a sense of community within
the school that makes everyone feel welcome. Differences must be
celebrated and everyone’s contribution must be valued.Students must
be given a voice within the school and in their individual classrooms
and know that their ideas are valued. When students feel safe they
are open to learning; they thrive, they take risks and they are able to
realize their full potential.

Second Assessment for Learning needs to be a part of each
classroom. Assessment for Learning is the process of seeking and
interpreting evidence for use by learners and their teachers to
decide where the learners are in their learning, where they need
to go and how to get there” (Assessment Reform Group, 2002). As
teachers and administrators, we will need to increase
our understanding of the best way to use this type of
assessment and work towards full implementation in
our classrooms and schools.

The 5 big principles of Assessment for Learning
include:

I. The provision of effective feedback to
students

2. The active involvement of students in their
own learning

Arising question:
How can we expand a
systematic early intervention
model across the district?

Arising question:
How successful are we at using
assessment to guide literacy
instruction?
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“Enough already! Reading,
writing, speaking, listening —
theyre all connected.We teach
them like theyre separate and
then wonder why our kids
aren’t learning.”

teacher at a literacy forum

“The real work of knowledge
building happens on site, day
by day and week by week,
thoughtfully, over time.”
Regie Routman
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3. The adjustment of teaching to take into account the
results of assessment

4. The recognition of the profound influence assessment
has on the motivation and self-esteem of students, both
of which are critical influences on learning.

5. The acknowledgement of the need for students to
be able to assess themselves and understand how to
improve. (Assessment Reform Group, 1999).

Third, we need to continue to refine our ability to differentiate
instruction for all students according to their learning and behaviour
needs. Each student is at a different place along the continuum and
needs a combination of individual, small group and whole group
instruction to gain the skills needed to progress. In addition, each
student requires teachers to look at how we structure the learning
environment in our classrooms. Some students work best in groups,
while others are more productive when they have the opportunity
to sit away from distractions. Each student brings different skills
and strengths to our classrooms and we must make sure that we
differentiate assignments and projects and include opportunities for
choice to allow students multiple options to show their learning.

Fourth, we need to provide intervention early. Early Intervention
(El) targets the youngest students in our school system. Research
has shown us that if we are able to close the gap in Kindergarten and
Grade One, the need for intervention at later stages is dramatically
decreased. Our district supports a three pillar approach: Strong
classroom instruction for all students, small pullout resource support
for students at risk and intensive daily one to one support (Reading
Recovery) for our most vulnerable learners. Currently (2008-2009)
there are | | schools that are offering Early Intervention. In the next
year (2009-2010) 6 more schools will be offering the program. In
addition, several other schools are planning to train Reading Recovery
teachers next year with hopes of implementing the full program in
the future as funding allows. At each school collaborative teams,
including the Resource, Kindergarten and Grade One teachers
with their administrator, meet to assess the needs of each child.
Support is then provided at the appropriate level. Teachers are given
opportunities throughout the year to meet with other El staffs to
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further their own professional development and discuss pertinent
issues.

Finally, we need to continue to build strong relationships with the
parents/caregivers of the students we teach. Research consistently
shows us that when parents/caregivers are involved with their
children’s education and learning, both at home and at the school,
their children do better and achieve more. These benefits can be
long-lasting and extend to better health, relationships and improved
employment opportunities Schools and parents/caregivers both
benefit when they have relationships of mutual respect and trust.

The more clearly schools can communicate with parents/caregivers
about the progress that their children are making, the better parents/
caregivers are able to support their children’s learning at home.
Information that parents/caregivers share with teachers can assist
them in adapting and targeting their teaching to suit the learning
styles of each student.

The adjustments that need to be made can be summarized in the
acronym LEARNS. Learning Diversity must be recognized,Engagement
of students, especially using the framework of Assessment for Learning,
Active learning experiences, Relationships between students and staff
that are supportive and respectful, Need for choice and flexibility
is accommodated and Safe and supportive schools and classrooms
exist in each school.

How do we communicate and celebrate
student success?

In classrooms and schools that are
following the principles of Assessment
for Learning,students are receiving daily
feedback on their progress. They know
what they have mastered and where
they need to go next and what skills
they need to be successful. Ongoing
informal communication helps keep
parents/caregivers informed about the
progress their children are making at
school. This communication occurs
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when teachers encounter parents/caregivers at classroom doors, on
the playground and from conversations between children and their
parents/caregivers at the end of each day.

Schools celebrate successes with both students and parents/caregivers
when the post student work in their hallways and on bulletin boards
and also when they include student writing in monthly newsletters
sent home to each family. Some schools also celebrate and share
student learning by inviting parents/caregivers and the community
to cross-curricular events such as Writer’s Festivals, Cultural
Celebrations, Student Performances and Science Fairs. In addition
to informal sharing of student success, schools formally let parents/
caregivers know about the progress their children are making. This
occurs five times a year during teacher conferences and on the three
report cards that are sent home.

At the district level we celebrate our success in Literacy when we
bring schools together. Three times a year teams of teachers from
each school share their ongoing learning. At our final celebration in
May, teachers use artefacts (pictures, student samples, professional
resources, book club experiences, etc.) collected through the year
to highlight their Literacy Journey. District staff, board members, and
staff from other interested schools are invited to attend. We also
celebrate success stories through district publications, such as VSB
News, and the homepage of the district’s website.
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